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EXECUTIVE SUMMARY
The Growing Hope project, led by FUNDAEC in northern 
Cauca (Colombia), seeks to transform the physical and social 
environment through regenerative agriculture, strengthening 
food security/sovereignty and community relationships. Over 
two years, work was carried out with four communities to 
establish a sustainable local food system through various 
strategies. These included the creation of a comprehensive 
demonstration farm for regenerative agriculture, technical 
training for small-scale producers and farmers in the region, 
the development of satellite farms associated with the main 
farm to replicate productive units, collaboration with two 
educational institutions, and the establishment of a Seed Fund 
to provide financial support for infrastructure, the 
development of productive units, and the support of 
community groups and organizations.

Key achievements include:

Training and adoption of agroecological practices: 94% of 
the trained farmers implemented sustainable practices. 98% 
reported an increase in agricultural knowledge, and 96% saw 
improvements in their family’s nutrition.

Economic and social impact: 55% of the farmers generated 
income through their productive units. There was evidence 
of strengthened community cohesion, healthier eating 
habits, and increased family empowerment.

Work with educational institutions: Two schools (Ruhí 
Arbab and Mixto Mingo) implemented school gardens, 
improved their school stores, trained teachers, and 
developed 50 productive units with the participation of 
parents and teachers. 96% of students actively participated.

Seed Fund: Over COP 185 million were invested in 
infrastructure, training, productive units, and support for 
community organizations, improving local sustainability and 
autonomy.

Strategic partnerships: Relationships were established with 
more than 20 local and national organizations, promoting 
leadership, local economies, environmental education, and a 
stronger social fabric.•
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GROWING HOPE PROJECT

food producers, farmers, youth, and families in northern 
Cauca, Colombia, to regenerate and rebuild their

community-based food system from the ground up, drawing 
upon the wisdom of elders and ancestors as well as the 
systematic learning gained from agroecological practices 
researched and taught by FUNDAEC.T

Over the course of two years, FUNDAEC has supported four 
communities in their transition toward regenerative 
agriculture, contributing to food sovereignty in the region. Its 
main areas of action include:

Establishment of a comprehensive regenerative 
agriculture demonstration farm in the village of Perico 
Negro, designed to serve as a learning center for the region.

Delivery of a series of theoretical and practical courses for 
small-scale farmers. Examples of course topics include: 
Agriculture and Climate Change, Food Sovereignty and 
Food Systems, Biological Soil Reconstruction, Regenerative 
Agriculture Production Systems, High-Efficiency Diversified 

The purpose of the Growing Hope project is to design and 
implement food and regenerative agriculture initiatives that 
contribute to the shared goal of achieving food 
security/sovereignty by transforming the physical and social 
environment to foster healthy relationships—among 
individuals, between individuals and the community, and 
between communities and their physical surroundings. The 
project seeks to build trust and capacity among small-scale 

Plots (DAE), Solid and Liquid Organic Fertilizers, Pest 
Management and the Preparation of Organic Insecticides 
and Fungicides, Alternative Feed for Small Livestock, 
Learning About Gardens, Crop Planning, and Soil as a Living 
Organism. 

Integration of small farms as “satellite farms” connected to 
the demonstration farm, which received additional follow-up 
and on-site training in four communities.

Establishment of a Seed Fund for the Community Food 
System.

Collaborative work with two educational institutions to 
develop their own agricultural projects, linking them to 
improved school nutrition.
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From the outset, the project included a plan for monitoring 
and evaluating the proposed activities. The activities 
monitored were:

1. Satellite Farms

2. Educational Institutions

3. Seed Fund

4. Partnerships with Organizations
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SATELLITE FARMS

During project implementation, significant progress was made 
in strengthening agricultural production and promoting social 
inclusion within the community. A total of 80 farmers began 
applying the knowledge acquired, diversifying their plots with 
new techniques and crops. In the community of Alegrías, 40 
productive home gardens were established in collaboration 
with FHAREPDI, promoting food security and local 
development. An economic contribution of COP $30 million 
was allocated to support crop cultivation and poultry farming, 
benefiting several families.

In addition, training and productive initiatives were promoted 
for households with people with disabilities, fostering 
autonomy and inclusion. As part of the “Transforming the 
Environment” project, 3,000 trees were distributed to 
support reforestation and environmental care. The 
demonstration farm’s nursery will serve as a foundation for 
training in sustainable production techniques.

To monitor and evaluate the impact on the 80 farmers 
involved, a sample of 51 was selected to complete a survey 

assessing aspects such as farming practices, awareness, 
economic impact, and community-based activities. The main 
communities involved in the development of the satellite 
farms were Agua Azul, Alegrías, Perico Negro, and Puerto 
Tejada.

The sample distribution was as follows: 21 from Agua Azul, 18 
from Alegrías, 9 from Perico Negro, and 3 from Puerto Tejada. 
Each farmer was classified into one or more of the following 
three categories based on land size:

Farm: over 1,600 m2

Productive backyard: between 400 and 1,500 m2

Home garden: less than 400 m2

This selection was made based on the proportional presence 
of each category within the total number of participants.
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Data collected showed a clear shift in farming practices. 
Among the farmers surveyed who participated in the training, 
94% reported implementing practices taught by FUNDAEC, 
including: High-Efficiency Diversified Plots (DAE), use of solid 
organic fertilizers, use of liquid organic fertilizers, use of 
organic insecticides, alternative feed for small livestock, tree 
planting and management, and the establishment of gardens.

Among these practices, the highest-rated ones (on a scale 
from 1 to 5, with 5 being the highest) were:

1. Tree planting and management: 62.65%

2. Solid organic fertilizers: 56.86%

3. Garden creation: 54.9%

4. High-Efficiency Diversified Plots (DAE): 35.7%

Additionally, 98% of the farmers reported an increase in their 
agricultural knowledge.

NUMBERS OF FARMS, PRODUCTIVE PATIOS, AND
GARDENS BY COMMUNITY

Garden

Produc�ve
Pa�o

Farm

CHANGE IN THE PERCEPTION OF
KNOWLEDGE IN AGRICULTU

INCREASED DID NOT INCREASE



The project aimed to transform not only the training around 
nutrition but also the way farmers and their families 
distributed their harvests. A 96% perception of improved 
nutrition was reported among participants.

3. Sales through intermediaries: 22 farmers

4. Product exchange with other farmers: 22 farmers

Each farmer had a productive unit, defined as a small 
family-run business that provides economic, environmental, 
and community benefits, intended to support the local 
economy in an environmentally conscious way. These units are 
small-scale and easily replicable. Some farmers have more 
than one productive unit.

The main methods used to distribute their crops 
included:

1. Family consumption: 45 farmers

2. Sales in local markets: 23 farmers

PERCEPTION OF IMPROVED NUTRITION
IN FARMERS’ HOUSEHOLDS

INCREASED DID NOT INCREASE

NUMBER OF PRODUCTIVE UNITS PER FARMER

NONE 3 OR MORE1 OR 2
PRODUCTIVE UNITS

NUMBER OF FARMERS



The following chart presents the types of productive units 
established by each farmer. It is important to note that while 
the project provided inputs for one productive unit per 
participant, many farmers applied what they learned to 
establish two or more productive units on their own. The chart 
accounts for all units they currently maintain.

Farmers were also asked whether their productive units 
generated income. The results showed that 55% of farmers 
were earning income from their units, while 45% were not yet 
generating income.

Lastly, farmers were asked about the project's impact on their 
communities. The main perceived benefits of regenerative 
agriculture were:

NUMBER OF TYPES OF PRODUCTIVE UNITS PER FARMER
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ENSURES HEALTHY FOOD IMPROVES SOIL QUALITY COMBATS EFFECTS OF
CLIMATE CHANGE



All farmers received training to raise awareness about the use 
and management of different types of organic fertilizers. In the 
Cauca region, intensive use of chemical fertilizers has had 
serious environmental and health impacts. These chemicals 
contaminate water sources, degrade the soil, and reduce its 
natural fertility. They have also caused health issues such as 
allergies, respiratory diseases, and skin conditions—especially 
among farmers applying them without proper protection. 
Additionally, they affect long-term productivity and endanger 
local food security.

In contrast, organic fertilizers—made from natural waste such 
as worm compost, traditional compost, or plant 
residues—offer a sustainable alternative. They improve soil 
structure and fertility, conserve biodiversity, and do not 
pollute water or air. Being safer for people and the 
environment, they promote healthier, more autonomous 
farming practices for rural families in Cauca.

The following charts illustrate the shift toward the use of 
organic fertilizers by farmers after the training.

NUMBER OF FARMERS USING DIFFERENT TYPES
OF FERTILIZERS BEFORE THE TRAINING

CHEMICAL ORGANIC MIXED DID NOT USE

NUMBER OF FARMERS USING DIFFERENT TYPES
OF FERTILIZERS AFTER THE TRAINING

CHEMICAL ORGANIC MIXED DID NOT USE



Farmers were also asked about their change in awareness 
regarding the productive use of available land. Fifty farmers 
reported a positive change in their mindset, while only one did 
not perceive such a change. Additionally, all 51 surveyed 
farmers observed stronger social relationships in their 
communities, which could be categorized into six main areas:

1. Improvements in nutrition and health

2. Community cohesion and strengthening

3. Product exchange and circulation

4. Learning and knowledge appropriation

5. Family and gender empowerment

6. Productivity and economic improvement

Lastly, the project observed an increase in women’s 
participation. For this reason, farmers were specifically asked 
about women’s involvement in productive farm activities, and 
the responses showed 100% agreement in perceiving a 
positive shift.

FRECUENCY OF PERCEPTION OF INCREASED
PARTICIPATION OF WOMEN IN PRODUCTIVE

AGRICULTURAL ACTIVITIES

YES NO



EDUCATIONAL INSTITUTIONS

As part of the project, work was carried out with two 
educational institutions: Colegio Ruhí Arbab (a private school) 
and the rural branch Mixto Mingo of the Ecological 
Educational Institution Veredas Unidas Barragán de Guachené 
(a public school). The objective of this component was to 
improve students’ nutrition and dietary habits through teacher 
training and engagement with selected groups of students.

At Colegio Ruhí Arbab, 19 teachers were trained and 395 
students benefited through various lines of action. Practical 
school agriculture activities were implemented, such as 
planting 125 trees and establishing a school garden with 12 
raised beds in the DHE plot and an additional 6 beds in the 
elementary area. These activities helped students gain 
knowledge about sustainability, the environment, and healthy 
food production.

Simultaneously, healthy eating habits were promoted through 
participatory research and workshops on wellness and 
nutrition, directed at both students and parents. The school 
store was also improved by introducing more nutritious food 

options—many of which came directly from the school garden. 
Finally, technical and financial support was provided to create 
20 family-run productive units involving both parents and 
teachers, thereby strengthening household economies and 
promoting regenerative agricultural practices within the 
community.

At the Mixto Mingo branch of the Ecological Educational 
Institution Veredas Unidas Barragán de Guachené, efforts 
focused on strengthening nutrition, environmental awareness, 
and family economy. This involved training 8 teachers and the 
active participation of 73 students. Key activities included the 
distribution of 274 trees to families in the community as part of 
a reforestation and environmental education strategy. A 
school garden was established with 6 raised beds, allowing for 
the integration of pedagogical content with sustainable 
agricultural practices. Additionally, a nutritional supplement 
was provided to the school cafeteria a nutritional supplement 
was provided to the school cafeteria, improving the quality of 
student meals. Healthy eating habits were promoted through 



workshops aimed at students and families, encouraging overall 
wellbeing. Finally, 30 productive units were established with 
the participation of parents and teachers, supported with 
technical and financial assistance, as a strategy to enhance 
family economies and promote regenerative agriculture in the 
rural setting.

For the monitoring and evaluation of this component, a sample 
of 48 students from grades 8, 9, and 11 at Colegio Ruhí Arbab 
was selected, as those were the grades directly involved in 
project activities. This approach was taken because students 
at Mingo School were younger children and there were no 
appropriate tools available to apply a survey suited to their 
developmental level.

Students from the three grades participated in garden 
planting activities at the school, and the participation rate was 
98%. In addition, educational and awareness workshops were 

held on topics such as planting, garden establishment, healthy 
foods, and the importance of sleep. The participation rate in 
these workshops was 96%, and the main areas where students 
reported the most learning were:

1. Healthy eating and overall wellbeing

2. Agricultural knowledge and sustainable practices

3. Environmental care and ecological awareness

4. Community education and participation

5. Knowledge appropriation and personal motivation



Some of the definitions of climate change shared by students 
included:

1. Climate change and agriculture: Some students 
expressed that climate change directly affects crops, seeds, 
and food production by altering necessary conditions for 
planting and harvesting. Excessive rain, droughts, or extreme 
heat can damage land and impact farmers' work.

2. Extreme weather and climate variability: Others 
referred to strong or unexpected changes in weather, such as 
when it’s very sunny and suddenly it rains or there are abrupt 
temperature shifts. These phenomena may manifest as 
heatwaves, intense storms, droughts, or off-season rainfall.

3. Climate change as an environmental phenomenon: Some 
students described it as a climate transformation process 
that affects the environment in general. It changes the 
planet’s temperature, the atmosphere, ecosystems, and how 
we live on Earth.

4. Human causes of climate change: Others linked it to 
human actions. Pollution, the misuse of natural resources, 

After the workshops, the percentage of students with 
knowledge about climate change was also measured.

PERCENTAGE OF STUDENTS WHO ARE
AWARE OF CLIMATE CHANGE

YES NODON’T KNOW



and the practices of certain companies have damaged 
nature, leading to rising temperatures and changes in climate 
patterns.

5. Climate perceptions: Some understood it as any change 
in weather or seasons, or associated it only with rain or heat. 
While these phenomena are part of the climate, climate 
change is a broader process caused by many factors with 
long-term effects.

6. Awareness and responsibility: Others interpreted it as a 
consequence of our collective decisions. We are responsible 
for either protecting or harming the planet, and our actions 
can have both negative and positive effects on nature and 
future generations.

In addition, an awareness campaign was carried out at the 
school around the foods students were consuming. Students 
were asked about the availability of healthy food options at 
the school store.

Each student was asked to name some of the healthy foods 
they saw in the store. Their responses led to the following 
categories:

Most frequently mentioned fruits:

Watermelon (most common)

Pineapple

•

•

PERCENTAGE OF STUDENTS WHO RECOGNIZE
THE SALE OF HEALTHY FOOD AT THEIR SCHOOL

YES DON’T KNOW NO



Finally, students evaluated the activities and lessons delivered 
through the project on a scale from 1 to 5, where 5 was the 
highest score and 1 the lowest.

Banana

Mango

Papaya

Healthy preparations:

Natural juices

Natural yogurt

Squash cake

Corn cakes

Traditional or local foods:

Cassava

Beans

Community-sourced foods:

Foods harvested from the garden

The students were also asked which lessons from the project 
they had started applying in their daily lives. (The 
corresponding chart shows how often certain practices were 
adopted.)

•

•

•

•

•

•

•

•

•
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Most parents and teachers recognized the usefulness of 
training in regenerative agriculture, gardening, and food 
harvesting, with a 97% approval rate. Furthermore, training 
sessions aimed at transitioning to healthier diets received a 
100% rating in terms of usefulness.

Workshop participation table (summary):

In this component, teachers and parents were also involved 
through activities such as training sessions, theoretical and 
practical workshops. A unified survey was conducted for both 
parents and teachers, with a sample of 45 parents and 23 
teachers from both educational institutions.

STUDENTS’ RATING OF THE PROJECT



A follow-up chart (not shown here) illustrated how the 
acquired knowledge was applied in daily life or teaching 
practices by parents and teachers.

The project’s impact on the school community was also 
assessed by analyzing the number of changes implemented in 
households or communities by parents and teachers.

Additionally, parents and teachers were asked whether they 
would like the project to continue in a next phase. 87% 
responded “yes,” and 13% said they wanted it to continue with 
some adjustments. Suggestions included:

PERCENTAGE OF PARENTS AND TEACHERS
APPLYING THE TEACHINGS

YES, I APPLIED
THEM REGULARLY

YES, BUT ONLY ON
SOME OCCASIONS

NO, I DID NOT
APPLY THEM

PERCENTAGE OF INFORMATIO SHARING
AND IMPLEMENTATION

YES, CHANGES HAVE
BEEN IMPLEMENTED

YES, BUT NO CHANGES
HAVE OCURRED

I HAVE NOT SHARED
THE INFORMATION



Community participation and inclusion:

Increase participation across all grades, especially in primary 
school

Involve all teaching staff

Greater participation of parents in school gardens and 
training sessions

Support for families with farms or productive systems 
(training and personalized technical assistance)

Strengthening the school store and dietary habits

Improve the school store in terms of product variety and 
healthy food options

Ensure continuity in planting cycles (staggered gardens and 
DAE plots)

Involve new students and teachers in knowledge related to 
nutrition and cultivation

Educational infrastructure

Improve the physical structure of the school

Training and capacity building

More regular training sessions on nutrition, cultivation, and 
good agricultural practices

Strengthen the connection between the project and 
technical learning (such as the focus on traditional farming)

The purpose of the Seed Fund is to facilitate consultative 
decision-making processes and support the monitoring and 
financing of local community food initiatives in the selected 
communities. This fund not only enables the implementation 
of concrete activities but also helps strengthen local 
capacities, promoting long-term sustainability of the projects.

A total of COP $185,033,230 (one hundred eighty-five million 
thirty-three thousand two hundred thirty Colombian pesos) 
was executed.

A table was prepared to illustrate how the funds were 
distributed and used across each of the supported initiatives.

SEED FUND  

•
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•

•
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PARTNER ORGANIZATIONS

To strengthen the integral development of communities in 
northern Cauca, partnerships have been established with 
various organizations. Through these collaborations, joint 
efforts have been promoted and cooperative relationships 
formed with community leaders, grassroots organizations, and 
institutions in the region. This coordination has made it 
possible to build a collective movement in which all actors are 
engaged and committed these alliances are focused on the 
common good. Below is a table detailing the organizations with 
which partnerships were formed, a description of each 
organization, and the activities carried out collaboratively.









CONCLUSIONS

The project proved to be a successful example of 
comprehensive transformation that promotes sustainable 
community development through regenerative agriculture.

The agroecological practices taught were effectively adopted 
by the majority of participants, demonstrating the relevance 
and impact of the training processes implemented.

Community ties were strengthened, and inclusion, family 
empowerment, health improvements, and local economic 
development were promoted—with active participation from 
women, youth, and people with disabilities.

The work in educational institutions raised environmental 
awareness, increased student participation, and transformed 
eating habits, strengthening the bond between school, family, 
and community.

The Seed Fund played a key role in supporting local initiatives 
and strengthening capacities, ensuring the sustainability and 
autonomy of community-led actions.

Inter-institutional partnerships enriched the project’s impact, 
fostering territorial coordination and building a collective 
movement for food sovereignty.

There is broad interest among beneficiaries to continue the 
project. They suggest including more school grades, improving 
infrastructure, and expanding training offerings, thereby laying 
a solid foundation for a second phase of implementation.

Opportunities for Improvement

Financial monitoring tools for the Seed Fund: Although 
standardized formats exist for tracking the executed budget, 
there is a need to strengthen and adapt these formats, as well 
as to ensure their systematic use through training sessions, 
implementation schedules, and regular reporting that includes 
mechanisms for community participation and accountability.

Coverage and participation: It is essential to expand the 
project's reach, involve more community stakeholders, and 
provide personalized support, especially to family-based 
productive units, in order to ensure their sustainability.

•

•



Documentation and digitization of processes: There is a 
clear need to improve the systematic documentation and 
archiving of project progress. Introducing simple digital tools 
for monitoring and evaluation can enhance knowledge 
management and decision-making.

Future Projections

Strengthening the monitoring and evaluation strategy: 
Making the monitoring and evaluation system more robust—by 
including a baseline, a data collection schedule, participatory 
tools, and ongoing analysis—will ensure increasingly accurate 
impact measurement.

Expanding local and regional networks and partnerships: 
Strengthening collaboration with more grassroots 
organizations, educational institutions, and local authorities 
will enhance the sustainability of the project by integrating it 
into territorial development agendas and public policies.

Promoting continued training and technical support: 
Providing ongoing training cycles and technical advisory visits 

will strengthen the capacities of farmers and teachers and 
allow productive units to evolve into self-sustaining models.

Increasing educational impact: Expanding the educational 
component to include more school grades, more teachers, and 
improved school infrastructure will ensure that more students, 
families, and communities benefit from learning about 
nutrition, sustainability, and regenerative production.

Incorporating appropriate technologies: Using simple 
technological tools for garden management, production 
tracking, virtual training, and participatory monitoring can 
support the scalability and long-term sustainability of the 
project.


